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Global Horizons for UK Students

In our increasingly globalised world there is widespread acceptance of the
importance of “internationalising” higher education and giving students the
skills to enable them to operate effectively across cultural boundaries.
There are many ways of achieving this. The presence of significant
numbers of international students from all over the world already
contributes to the cultural and academic diversity of our institutions. Also |
strongly believe that spending a period in another country as part of a
course of study brings real benefits to individual students and | am keen to
see an increase in the number of British students who have this
opportunity. | am therefore very pleased to introduce this booklet which
sets out a number of examples of good practice which | hope will be a
source of information and encouragement to the higher education sector
as awhole.

For students, a period of study or work abroad brings positive benefits
both personally and professionally. It enhances their understanding of
other languages and cultures, and increases their confidence and self-
reliance. In a global economy, these skills and competencies are
increasingly sought by employers, and students with this experience will
find that their employability is higher than without it.

| am keen to encourage higher education institutions to develop their
thinking about the ways in which courses and curricula can be adapted to
provide more opportunities for students to experience outward mobility.
And | am keen to see an increase in the number of students who are able
to take advantage of the opportunities available. | hope this booklet will
provide the inspiration and guidance necessary to achieve this.
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The CIHE report International Competitiveness: Businesses working with
UK Universities' recorded the views of a range of multinational businesses
on the strengths of the UK higher education system. It said that
businesses would recruit even more graduates from the UK to manage
their worldwide operations if our universities could both attract more of the
best to study here and if more graduates had a wider international
perspective and range of experiences. Employers are looking for
graduates who can better appreciate from first hand experience how to
live and work in other cultures. This matches the increasing desire of
universities to develop global citizens.? But too few UK students study
abroad. This report considers how outward mobility might be increased
and how the perceived barriers might be addressed. It offers examples of
good practice that institutions can share and learn from.

This study was commissioned and funded by the Department for
Innovation, Universities and Skills so has an English focus. Nevertheless |
hope that it is relevant for all UK universities.

The key messages are:

= the number of English home students going on European schemes
such as Erasmus has fallen from 9,500 to 5,500 in the last ten years.
In Germany or France equivalent figures are over 20,000. Other study
abroad statistics are only partial since they do not cover all the
exchange schemes and bi-lateral arrangements that institutions
make; thus (unlike some other countries) we do not have an overall
picture on student mobility.

= the benefits of studying abroad include: familiarity with other
languages and cultures, an increased personal ability to live and work
with more confidence in other countries; enhanced employability and
attractiveness to major businesses; this message is not getting over
to students.

" Brown & Ternouth CIHE May 2006
2 See eg Internationalising Higher Education: a moral or financial imperative? CIHE March 2007
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Introduction

» institutional barriers include: unclear institutional strategies, lack of
encouragement, inadequate support and funding. Vice Chancellors
need to be very vocal in emphasizing how important studying abroad
is if students are to be fully prepared for a more interconnected world.
There are also barriers for the individual academic, as it can take a lot
of time and administrative effort to find a good curriculum fit with a
trusted overseas partner. We show how some institutions are helping
their staff to develop and set up these connections for teaching, work
placements and collabor ative research.

= students may be unaware of the opportunity to travel, be frightened of
the upheaval and possible risk to their programme, have worries
about the cost or simply have family or rental commitments that make
it very hard for them to move. Many of today’s students have part time
work and families at home. While some of these barriers are personal
and hard for a university to overcome, many of them are being
surmounted and the report gives many examples of the good
practices being adopted with positive effects.

| am most grateful to John Fielden, Steve Woodfield and Professor Robin
Middlehurst for undertaking this work for us and for the range of
universities which have given us helpful insights. No study can be
comprehensive especially in the time available to us. We therefore aim to
put further information on our website and would welcome additional
information and examples of successful practice.

Richard A Brown
Chief Executive, CIHE
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This report is all about how English home students can be encouraged and
helped to study abroad. It aims to show some of the steps that universities
are taking to overcome the barriers to travel. In the course of the study we
have found an impressive number of initiatives and programmes to
increase outward mobility, many of them in the context of a comprehensive
strategy for internationalisation across the institution. Some of these are
highlighted in this report since our overall message is that the negative
trends in outward mobility can be reversed. There is much good practice
from which everyone can learn.

This study focuses on outward international mobility which takes place
within a student’s programme of study ranging from a short study visit of a
few weeks to the full one year course of study that can be either reciprocal
(student exchanges) or one-way. We have also included vocational
mobility (with placement in a workplace or another non-higher education
environment) and voluntary and charitable work overseas. Other types of
international mobility such as leisure travel, working holidays, gap years
and vacation work are not considered in the study.

Overseas mobility provides benefits at the national (and international) level
where it is viewed by most countries as a means of helping to improve
international relations, economically, socially and academically. One of the
main reasons for establishing the ERASMUS scheme was a desire to
increase cultural understanding between EU countries and to create a
‘European identity’, which in time could also facilitate economic
cooperation. Study abroad can help develop cultural awareness and global
citizenship and better equip students for our increasingly interconnected
world. International links for study and work placements will, over time,
help to foster the development of an internationally aware workforce and
facilitate international business and research links.
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Erasmus
numbers

We do not know how many students study abroad. The national statistics
available via HESA and the British Council cover many of the formal
exchange schemes such as Socrates/Erasmus, IASTE (International
Association for the Exchange of Students for Technical Experience) and
ELA (English Language Assistants) (see the CIHE website for descriptions
of these schemes, 3 but do not capture any evidence on all of the bi-lateral
exchanges that universities have with individual partner institutions,
particularly those in non-EU countries. Some other countries (such as
Australia) collect this data. We do not.

Erasmus is the largest student and staff mobility programme in Europe and
in addition, under the Erasmus Mundus programme, Masters level
students are also eligible to spend three months studying overseas in the
EU and beyond.

Data from the UK Erasmus Council for 2004/5 shows that 5,568 of the
7,220 UK students participating in the scheme were English home
students, although these numbers include some EU students.* The
majority of these students went to France (31%), Spain (23%) and
Germany (14%).

The number of English students participating in Erasmus has dropped by a
third since the mid-1990s as the table below shows. However the table
also shows a decline in European students coming to England, although
the “balance of trade” is still a difference of 7,000.

3 www.cihe-uk.com

4 Date provided by HESA indicates that there were 4,025 UK-domiciled students at English HEIs on a
Socrates/Erasmus exchange in 2004/2005 (this fell to 4,000 in 2005/2006). This figure excludes non-
UK domiciled students and students from institutions that don’t provide data to HESA (eg private
institutions) so this may slightly undercount the number of participants
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The numbers of students participating across other EU countries are rising,
and in 2004/5 around three times as many students took part from other
large European countries such as France (21,561), Germany (22,427), and
Spain (20,819) than from the UK.
Other Higher education institutions have also developed a range of other bi-
institutional lateral institutional linkages to promote student mobility at both
study abroad undergraduate and postgraduate levels. Historically, these were largely
schemes ad hoc, driven by department and personal contact with partners, although

institutions are increasingly attempting to rationalise such links in
alignment with strategic objectives. An analysis by Findlay et al® of survey
data from 80 institutions suggests that the decline in UK outward mobility
via Erasmus from 2000/1 to 2002/3 (14.7%) has been more than

5 Findlay,A., King,R., Stam,A., and Ruiz-Gelices,E.,(2006) Ever Reluctant Europeans: The changing
geographies of UK students studying and working abroad. European Urban and Regional Studies.
(13)4: 291-318




Global Horizons for UK Students
The Present Position

International
Work
Placements

compensated for by the rise in student mobility via other schemes and
exchange links (35.3%), particularly to Anglophone countries, mainly the
USA (41%) but also Australia, Canada and New Zealand which together
account for around 60% of all non-Erasmus mobility®.

Based on their survey, Findlay et al estimate that non-Erasmus numbers
are around 8,000 UK students (including work placements) each year.
They suggest that around 1/3 of non-Erasmus mobility comprises work
placements, so non-Erasmus study mobility is likely to be around 5,300
students each year’. Interestingly, the researchers found that 18% of this
mobility was in the EU, particularly to France and Spain, although this
mobility tended to consist of small, specialist mobility schemes often linked
to teaching and working in English rather than in the local language.

Work placement and vocational mobility schemes have not shown the
same level of decline in demand from UK students as Erasmus. Another
survey by Findlay et al found that students felt that an international work
opportunity was more desirable than studying abroad, based on a
perception that potential future employers would look more favourably on
students with some international work experience, and the fact that work
placements are generally paid. However, there is currently an under-
provision of work placement and mixed study/work placement options,
many placement schemes are relatively small scale and resource limited,
and at institutional level work placements are costly to set up and monitor.

The main national level schemes — IAESTE, ELA, Leonardo da Vinci,
Comenius, AIESEC, and ELSA - are described in more detail on the CIHE
web site referred to earlier. In addition, there are also a number of small
specialist mobility schemes to Europe (e.g. France and Spain) that are
often linked to teaching and working in English rather than in the local
language.

6 This definition covers all mobility outside the Erasmus scheme, IAESTE and the English Language
Assistants scheme. The authors suggest that around 1/3 of this mobility was work placements.

7 This estimate would include non-UK domiciled students studying at UK institutions. If HESA data on
the numbers of UK-domiciled students at English HEls identified as on a Socrates/Erasmus exchange
is subtracted from the total number of non-UK domiciled students at English institutions studying
abroad, then there are around 4,050 UK-domiciled students registered at English institutions studying
abroad each year outside Erasmus (not including work placements).

7
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Volunteering

Who goes
and from
what
institutions?

The EU Lifelong Programme includes two schemes, Leonardo da Vinci
and the Comenius Assistant programme, that facilitate vocational mobility
(i.e. work experience). The British Council co-ordinates two schemes,
IAESTE which offers paid work placements around the world and the ELA
programme that helps students to gain overseas work experience
worldwide.

The number of participants in the IASTE scheme has fluctuated between
160 and 220 a year since 1995/96, while ELA numbers for England have
ranged from 900 to 1630. In 2007 the ELA scheme has 1,600 participants.

Findlay et al suggest that one third of mobility - outside Erasmus, IAESTE
and ELAs - involves work placements of some kind, which could be
estimated at around 2,700 students from the UK each year. However,
beyond IAESTE, ELAs and Leonardo, it is difficult to ascertain the exact
number of mobile students since there is no national method of data
collection for the placement arrangements that institutions make
independently of any national scheme.

Many students also participate in volunteering activities whilst studying,
which often (although not always) take place in the summer months
outside term time. Volunteering is generally not organised centrally within
institutions, and students either arrange such activities themselves or with
help from their Students’ Union. Much of the volunteering activity related to
courses of study is focused in area and development studies departments,
and in such cases increasingly volunteering activity is being accredited by
the students’ home institution. We have no data on the numbers involved.

Using an analysis of data from the UK Erasmus Council and HESA from
2002-2003, Findlay et al suggests that internationally mobile students from
the UK do not represent a cross-section of the population, but come
disproportionately from middle-class and privileged backgrounds. In
particular, they found that Erasmus participants are younger, more likely to
be female, white and from families in the higher social classes, when
compared with other, non-mobile, students. Even amongst students on

8
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courses without a language component (the most dominant group within
Erasmus) there is a significant bias towards white ethnic groups and
students from higher social classes. However, there are still lower mobility
levels amongst all social groups compared with students in other countries.
Indeed, it is often the case that EU students in UK institutions were more
willing to go abroad than their British counterparts, and in 2002-2003 non-
UK EU students made up 11% of total outgoing Erasmus students.

Findlay et al found that the majority of UK higher education institutions
participated in Erasmus; but in 2002/3 only 27 institutions sent more than
100 students. Taking into account the size of the total student body, pre-
1992 institutions send around twice as many students as their post-1992
counterparts per 1,000 enrolled students. The analysis concluded,
unsurprisingly, that institutions with significant language provision, higher
entry grades and a strong research profile were more likely to send more
students overseas — these tend to be pre-1992 institutions. Pre-1992
institutions often have a more comprehensive range of language
programmes and European institutional links, and recruit more students
from schools where language subjects are taken by more students. In
contrast, post-1992 institutions offer more vocational degrees, recruit
greater numbers of ‘non-traditional’ students including part-time and
mature students. They also tend to draw students from socially and
ethnically diverse populations which are likely to be less well off.

Policy makers in the United States are as keen as those in the UK to
increase the numbers of students who visit other countries. The
International Institute of Education reports that roughly 206,000 American
students went abroad for study in 2004-05, an increase of 7.7% on the
previous year and a doubling over the last decade. In 2003-04 the
numbers travelling made up 11.9% of the estimated 1,433,000 completing
undergraduates in 2004. The nature of this travel is also changing with less
emphasis on the classic ‘year abroad” and more variety in the duration
(with a semester becoming the standard) and destinations. Thus, while the
UK is still the favourite location (with 32,000 students), the numbers of US




